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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1A 111 7.2 3.5 15 47.7 34
1B 116 8.3 3.3 15 55.2 35.6
2A 200 7.1 2.9 15 47.2 61.4
2B 201 7.6 3 15 51 61.7
3A 63 9.8 2.9 15 65.5 19.3
3B 62 9.8 3 15 65.4 19
4A 162 8 2.8 15 53.1 49.7
4B 162 9.1 3 15 60.6 49.7
5A 98 8.3 2.9 15 55 30.1
5B 93 7.2 2.9 15 47.9 28.5
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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AS RELIGIOUS STUDIES 
 


MARKING INSTRUCTIONS 
 


Positive marking 
 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
 
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 
 
Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 
 


 “Candidates could include some of the following, but other relevant points   should be 
credited.” 


 “This is not a checklist, please remember to credit any valid alternatives.” 
 
Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2. No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance, if a response is mainly 
in band 2 but with a limited amount of band 3 content, the answer would be placed in 
band 2, but the mark awarded would be close to the top of band 2 as a result of the band 3 
content.   
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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AS Generic Band Descriptors 
 


Band Assessment Objective AO1 – Part (a) questions      15 marks 
 


Demonstrate knowledge and understanding of religion and belief, including: 


- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 
 
 
5 


13-15 marks 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 
examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Thorough and accurate use of specialist language /vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


 
 
4 


10-12 marks 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Accurate use of specialist language and vocabulary in context.  


 Very good spelling, punctuation and grammar. 


 
 
3 


7-9 marks 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and 
examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 
 
 
2 


 


4-6 marks 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 The response demonstrates limited depth and/or breadth, including limited use of evidence and 
examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


 
 
1 


1-3 marks 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and 
relevance.  


 A very limited response, with little attempt to address the question.  


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 The response demonstrates very limited depth and/or breadth. Very limited use of evidence and 
examples. 


 Little or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Some grasp of basic specialist language and vocabulary 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 
 


N.B.   A maximum of 1 mark should be awarded for a response that only demonstrates 


          'knowledge in isolation' 


0  No relevant information. 
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Band 


Assessment Objective AO2- Part (b) questions   15 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


13-15 marks 
 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the 
question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning 
and/or evidence. 


 Thorough and accurate use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


4 


10-12 marks 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The views given are clearly supported by detailed reasoning and/or evidence. 


 Accurate use of specialist language and vocabulary in context. 


 Very good spelling, punctuation and grammar. 


3 


7-9 marks 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been 


addressed. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


2 


4-6 marks 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are identified and partially addressed. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 A basic attempt to justify the views given, but they are only partially supported with reason 


and/or evidence. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


1 


1-3 marks 


 


 A basic analysis and limited evaluation of the issue. 


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Little attempt to justify a view with reasoning or evidence. 


 Some grasp of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 


0        No relevant analysis or evaluation. 
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2.  (a) Examine two different ways in which Christians understand the Eucharist. 
   [AO1 15] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 
 


 
TWO of the following may be examined each drawing upon additional 
material from various sources including among others: the Bible, Catechisms, 
Doctrinal teachings, Confessions of Faith, theologians, devotional teachings, 
liturgies, hymns, prayers: 
 


 Transubstantiation – that the bread and wine is changed through the 
actions of the priest into the actual body and blood of Christ. 
 


 Transignification – that the bread and wine is changed through the actions 
of the priest into a state where they then contain the real significance / 
presence of Christ’s body and blood. 
 


 Transfinalization – that the purpose and finality of the bread and wine are 
changed by the actions of the priest in that they become a means of 
stirring up faith, hope and love. 
 


 Consubstantiation – that the bread and the wine remain bread and wine 
but through the actions of the priest at the same time also become the 
body and blood of Christ. 
Including, Virtualism – that only those predestined to eternal salvation 
receive in the bread and wine the presence of Christ. 
 


 Memorialism – that the bread and the wine remain bread and wine no 
matter what actions of the priest.  They become a symbol of Christ’s body 
and blood. 
 


 
This is not a checklist, please remember to credit any valid alternatives. 
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2. (b) ‘In the Eucharist, the bread and the wine are more than just symbols.’ 
 
  Evaluate this view.  [AO2 15] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 
 


 


 One might agree with this statement on the basis that Jesus’ very own 
institution of the Eucharist says ‘This is my body / blood’ so it is a faithful 
following of Christ’s own command and sacrifice. 


 This understanding can be reinforced when considering Jesus’ teaching 
e.g. John 6 which anticipates the Eucharist and is even more explicit in its 
language and the requirement to believe in eating the flesh of Christ. 


 This is argument alone for many that such a thought is replusive and so 
the bread and wine can only be symbols. 


 Despite this, based on the above it may be expected that the very 
language used in the Eucharistic rites will also suggest that the bread and 
wine become more than just symbols. 


 Such linguistic understanding has been further expressed in other ways 
within the Eucharistic rite in terms of prayers and hymns used as part of 
the Eucharistic celebration. 


 It is biblically clear that the New Testament Church understood this and 
practiced the same. 


 The early Church Fathers and universal church teaching until the 
reformation taught and believed that the bread and wine were more than 
symbols. 


 A modern world view would state the scientific impossibility of anything 
other than the bread and wine remaining the same and therefore, just 
symbols. 


 However, many Christians would agree not just from a scientific viewpoint 
but rather in the belief that only faith in Jesus can save a person, not a 
sacrament or practice. 


 Meanwhile, other Christians see the Eucharist as a sacrament and one 
that involves some form of change.  However, does the variant 
understanding of what that change may be undermine the strength of that 
claim? 


 Nevertheless, the belief and the practice of the Eucharist and belief in its 
transformation of bread and wine to be more than just symbols continues 
today across a number of denominations that may disagree on other 
matters of faith or practice. 


 Equally Christian denominations since the reformation actively teach that 
the bread and wine are but symbols and practice their Eucharistic worship 
in such a way as to support this view. 


 To the person in the street this seems a more credible view. 


 Meanwhile, Exposition and Benediction of the Blessed Sacrament is 
witnessed daily in many churches throughout the world occurs purely 
because of the understanding that Christ is present in the bread. 


 Does one belief or the other make for a better Christian? 
 
 


Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 


  












A no nonsense direct entry into the Question with a simple definition of one of two ways in which Christians understand the Eucharist.



A valid follow on point made i.e. sacred.  However this is not the reason per se the Eucharist is only received by Roman Catholics; that is to do with the discipline of the Roman Catholic Church.  Therefore, an Anglican believing in transubstaniation still would not be allowed to receive.



A valid point that could have been appropriately expanded e.g.
i) This shows the importance of the Sacrament (this is what it is although never defined as such in this answer) to the whole life and being of a physical church building and the faithful coming to pray within it.
ii) This understanding is so important that it is from this Reserved Sacrament that the Eucharist is taken to the sick and housebound.



A valid point, half made. ‘This is my body which will be given for you’  ‘This is my blood that will be shed for you’.  The fuller quotes enable the necessary link to be made to Christ’s sacrifice on the cross.  This would have explained the following point appropriately connecting to the Passover.



Lacking the clarity of definition as with the first way, the candidate moves onto an unspecified second type.
What Protestant church ?  There is no such thing as ‘The Protestant Church’.



What did Jesus sacrifice ?  This has not been examined in relation to this type of understanding of the Eucharist.  What is therefore being remembered ?







Coming together in community is a good point.  Could have been supported by an appropriate quote from Acts.



For what reason did Jesus give his body and blood on the cross ?  This remains unexplained in terms of how it relates to this type of understanding of the Eucharist.



There is no such thing as ‘The Protestant eucharist’.  A specific denomination needs to be identified and the point exemplified as this point is not universal.



Conclusions for Part (a) answers are unnecessary.  The candidate would have used this paragraph to greater award by explaining the ‘recreation of his sacrifice’ a valid point but not examined.




Overall - accurate and relevant knowledge. 
A relevant response which answers the specific demands of the question set.
Band 4 11



Valid opening statement in that the view will depend on ‘beliefs’.



That ‘belief’ is now expressed with specific reference.







This paragraph is left unrelated to the answer in terms of analysis and evaluation.



This paragraph has confused points not aiding an accurate analysis and evaluation as it otherwise might.



Really ?  When ?



The answer is essentially one sided depriving itself of the opportunity of a higher level of analysis and evaluation as the point taken is not being contrasted with the invited alternative view.
No conclusion.


Some valid analysis and inconsistent evaluation of the issue.
A limited number of issues raised by the question set are identified and partially addressed.

Band 2 5 marks












An accurate statement needs to be directly related to one of two specific ways of understanding the Eucharist as per the question set.
What is a Sacrament ?  How does that relate to one of two types ?
The Eucharist may be regarded as a sacrament by a majority of Christians but not by a majority of churches.



Two types identified but neither related to the previous part of the answer.
Correct to say ‘some Protestants’.







A clear set of points accurately made.



Accurate supporting evidence.



Second type accurately defined.



Points outlined but would benefit from being ‘examined.’




This answer in so far as it is developed, achieves Band 4 10 marks as it demonstrates:
Accurate and relevant knowledge and understanding.
A detailed, relevant response which answers the specific demands of the question set.
 
Further clarity as indicated would have raised the mark and / or Band.



Good immediate entry into the answer (as opposed to a wasteful introductory paragraph).







Candidate wisely utilising a different way of understanding the Eucharist not used in (a) and evaluatively offering it as a variant to the first point whilst supporting the same argument.



A further use of another way in support of the argument although lacking specific analysis or evaluation.



A further way of understanding utilised, again in support of the argument.



A valid bringing together of the different ways to support one side of the argument whilst evaluating that they are not all equally appreciated.







In terms of utilising the ways of understanding this one accurately brings the opposite argument.



A valid conclusion



Band 5 13 marks Confident critical analysis and perceptive evaluation of the issue.
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2. (a)	 Examine	two	different	ways	in	which	Christians	understand	the	Eucharist. [15]


 (b)	 ‘In	the	Eucharist,	the	bread	and	the	wine	are	more	than	just	symbols.’
Evaluate	this	view.	 [15]
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AS RELIGIOUS STUDIES 
 


MARKING INSTRUCTIONS 
 


Positive marking 
 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
 
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 
 
Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 
 


 “Candidates could include some of the following, but other relevant points   should be 
credited.” 


 “This is not a checklist, please remember to credit any valid alternatives.” 
 
Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2. No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance, if a response is mainly 
in band 2 but with a limited amount of band 3 content, the answer would be placed in 
band 2, but the mark awarded would be close to the top of band 2 as a result of the band 3 
content.   
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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AS Generic Band Descriptors 
 


Band Assessment Objective AO1 – Part (a) questions      15 marks 
 


Demonstrate knowledge and understanding of religion and belief, including: 


- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 
 
 
5 


13-15 marks 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 
examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Thorough and accurate use of specialist language /vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


 
 
4 


10-12 marks 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Accurate use of specialist language and vocabulary in context.  


 Very good spelling, punctuation and grammar. 


 
 
3 


7-9 marks 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and 
examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


 
 
 
2 


 


4-6 marks 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 The response demonstrates limited depth and/or breadth, including limited use of evidence and 
examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


 
 
1 


1-3 marks 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and 
relevance.  


 A very limited response, with little attempt to address the question.  


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 The response demonstrates very limited depth and/or breadth. Very limited use of evidence and 
examples. 


 Little or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Some grasp of basic specialist language and vocabulary 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 
 


N.B.   A maximum of 1 mark should be awarded for a response that only demonstrates 


          'knowledge in isolation' 


0  No relevant information. 
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Band 


Assessment Objective AO2- Part (b) questions   15 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


13-15 marks 
 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the 
question set. 


 The response shows an excellent standard of coherence, clarity and organisation.  


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning 
and/or evidence. 


 Thorough and accurate use of specialist language and vocabulary in context. 


 Excellent spelling, punctuation and grammar. 


4 


10-12 marks 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The response shows a very good standard of coherence, clarity and organisation.  


 The views given are clearly supported by detailed reasoning and/or evidence. 


 Accurate use of specialist language and vocabulary in context. 


 Very good spelling, punctuation and grammar. 


3 


7-9 marks 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been 


addressed. 


 The response shows a satisfactory standard of coherence, clarity and organisation.  


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Mainly accurate use of specialist language and vocabulary in context. 


 Satisfactory spelling, punctuation and grammar. 


2 


4-6 marks 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are identified and partially addressed. 


 Partially accurate response, with some signs of coherence, clarity and organisation.  


 A basic attempt to justify the views given, but they are only partially supported with reason 


and/or evidence. 


 Some accurate use of specialist language and vocabulary in context. 


 Some minor, recurring errors in spelling, punctuation and grammar. 


1 


1-3 marks 


 


 A basic analysis and limited evaluation of the issue. 


 Very limited accuracy within the response, with little coherence, clarity and organisation. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Little attempt to justify a view with reasoning or evidence. 


 Some grasp of basic specialist language and vocabulary. 


 Errors in spelling, punctuation and grammar affect the meaning and clarity of communication. 


0        No relevant analysis or evaluation. 
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4.  (a) Examine issues concerning the use of male language about  God. 
   [AO1 15] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 


 


 Scriptural references appropriately expressing the gender of God as being 
male and female should be exemplified and commented upon which may 
then develop into other issues. 


 Cultural issues e.g. arising from patriarchal society of the Old Testament 
through to a modern Christian post-imperialist understanding of the same 
which remains in place today beyond the practice of Christianity itself.  
Who does it benefit to continue this cultural understanding? 


 Theological issues e.g. the doctrine of the Holy Trinity. The modern 
suggestion of Creator, Redeemer and Sustainer rather than Father, Son 
and Holy Spirit.  What does this do to our understanding of God? 


 Pastoral and Missional issues e.g. as to why God might be understood as 
male or female in the Christian faith given pastoral and missional realities 
that apart from the ordained most of these roles are undertaken by 
women. 


 Ecclesiastical issues e.g. how does the use of male language of God 
influence the issue of the ordination of women? 


 Feminist issues and the development of a feminist theology e.g. Sally 
McFague illustrates a modern need to address the issue. 


 
 


This is not a checklist, please remember to credit any valid alternatives. 
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4. (b) ‘God is best described as mother rather than father.’ 
 
  Evaluate this view.  [AO2 15] 
 


Candidates could include some of the following, but other relevant points 
should be credited.  


 


 Best described as Mother as the Old Testament does sometimes refer to 
God as ‘Mother’ and so not an impossibility, rather a choice. 


 However, the balance of language in the Old Testament and New 
Testament repeatedly and consistently refers to God as male, if male then 
Father. 


 The New Testament developing the Triune nature of God describes all 
three Persons as male and specifically calls God, Father. 


 Yet, the Bible ultimately suggests that God is neither male or female but 
rather ‘Spirit’ and so it is a choice whether to best understand as mother 
or father. 


 Nevertheless, writing and understanding through most of the existence of 
the Church has understood God as Father and illustrates this, for 
example, in terms of: doctrine, catechism, sacraments, evangelism and 
pastoral care all of which can be variously expanded upon and 
exemplified in support of this argument. 


 The fact that such an understanding is insufficient is shown by the rise of 
feminist theology and understanding. 


 Sallie McFague’s work suggests that all language about God is 
metaphorical, but by calling God Mother we better understand the 
character of God e.g. love / agape. 


 Describing God as Mother could help end the masculine language / abuse 
of the natural world and domination of women by men. 


 
 


Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 


  












Sticky Note

A good starting point looking at validity of use of language in history as a reason for using same language today.
The question is - ‘why is it wrong ?’ An examination of that question with regard to this issue would have developed an ‘examination’ of the question set.




Sticky Note

A valid statement,  but left without ‘examination’.  How would God be made equal ?  To what ?  For who ?  How ?




Sticky Note

A valid point deserving ‘examination’  If we cannot prove it does that aid or hinder the issue ?  




Sticky Note

The candidates has not  examined  why this point is an issue.



Sticky Note

Band 2 6 marks awarded as a clear example of "Limited Knowledge and understanding of religion and belief."  ‘A basic response’.  
If the candidate had expanded on their valid points the answer could have advanced to Band 3.
If the candidate had written more to answer the question set higher levels could have been attained.








Sticky Note

The basis of a valid argument is contained within the answer, but it is not expressed beyond statement of belief.  This, again, may be a valid starting point but if used then the argument of analysis and evaluation would best consider whether these statements are wholly or always correct or can males exhibit ‘caring characteristics’ in the same way, or in different ways ?




Sticky Note

This points is offered as a statement of fact rather than a basis of analysis.




Sticky Note

In what sense and to what purpose does this illustrate that God is best described as Father ?




Sticky Note

The answer just provides a Band 2 4 marks. "Some valid analysis and inconsistent evaluation of the issue."  If more had been written relevant to the question set then there would be opportunity for a higher band.
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